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The purpose of this curriculum is to increase the

skills and self confidence of 20 to 30 parents who reside in
“economically disadvantaged" school districts to the extent that they
will become more active in seeking imgrovements in the 1965

Elementary Secondary FEducation Act Title I and other compensatory
education programs in their school and school district. The emphasis
of the curriculum is to provide a setting where parents can
assimilate the necessary background information about Title I and
related programs. Of equal or even greater importance will be the
processes of analysis, synthesis, and problem solving. Activities
-that improve self-concept are also very important. Learning
activities and settings will, therefore, be provided to involve the
participants in comparing, analyzing, and developing "solutions to
real problems. At least 20 parents who have children in a Title I,
E.S.E.A. program will be recruited. Five will be on the Title I

Council to participate in the training program in the selected school
district (s) . Workshops will be organized and publicized. The work shop
program will be organized in six modules. The training modules can be
used in any school district where parzsnts request them.
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Introduction

Federal compensatory education prograns since the late 1960's
have encouraged, and in some cases, requirrd local school districts
to involve in the programs the parents of the children receiving
the services. Title I of the Elementary and Secondary Education
Act (ESEA), the largest compensatory education program, in October,
1971, mandated the formation of Title I parent advisory councils
and other écrms of parental involvement in recipient school dis-
tricts. This requirement stemmed from a growing concern that the
success of compensatory eéucaéiém may depend o some. degree on the:
involvement of the-parénts of the-éisadvéntaged children in the
activities and operation of the gr@gram-l The iﬁvolvament of low

income and minority groups in decision-making is one of the recom-=

~ mended methods of attaining accountability and relevancy of cur-

"integrity of the home.

riculum.” Parents ensure that federal funds ave used wisely, and

offer cultural backgrounds which can iﬁpfcve the diversification

of methods and materials;B Léarn;ng through parents preserves the
4

lNatiOﬁal Advisory Council on the Education of Disadvantaged
Children, Fourth Annual Report, Title I-ESEA: A Review and A For-

* ward Lock = 1969, O. Meredith Wilson, chairman (Washington, D. C.:

Government Printing Office; 1969), p. 23.

ZResearch and Policy Cgmmittée A Statement of the Committee,
Education for the Urban Dlsadvantaged FFrom Pre-School to Employ-

ment “(New York: Committee for Ecancm;g Develcpment ~1571), p. 15.

BNatiDnal Advisory Council on the Education of Disadvantaged
Childres, 1971 Annual Report to the President and the Congress,
Title I, ESEA -- The Weakest Link: The Children of the Foor, Herman
R. G@ldberg, Chairman (Washlngtcn, D. C.: U. S. Government Printing

folge, 1971), pp. 23-24.

'4Dav;§ P. Weikart, "Learnlng Thzcugh Parents: Lessans for

« Teachars", Chlldhcad Edu:at;an, XLVIII (Décémbar, 1971), pp. 135-137.



The October mandate affected three-fourths of the school
districts ;n the United States and all nincty=-Lthree school dis=
tricts in South Caralina. Since 1965, South Carolina school dis-
tricts have annually received approximately $32 million from Title
I, W3EA, to assist more than 200 000 educatrionally deprived chil-
dren. Title I pr@viﬂes “financial assistanco. . .to local educa-
tional agencies serving areas with concentrations of children
from low-income families to expand and impiove ﬁheir educational
proyrams. . .which contribute particularly to maeting the special
educational needs of educationally deprived childrenJ (Section 101,
Public Law 89-10, as amended).

Lécal school districts were encouraged to involve parents in
Title I projects when Office of Education Pf@gram Guide No. 44 was
issued in March, 1968. Later that year, tihe Office of Education
—reccmméndea that local Title I advisory committees be establisheﬂ.s
Few s;hc@l distriéts followed the recommendation-and apparently this
also was a factor in the writing of the Oétcber,il971, reéulatign.
This méndate requires éach school distriéﬁ which receives Title I
funds to form a representative parent council in which the parents
who have children eligible to be in the program are in the majority.
The parent council must be involved in the planning, aevelepment,r

operation, and evaluation of the Title I pEDjéGE.S

SUnited States Department of Health, Education, and Welfare,
Parent Involvement in Title I ESEA: Why? What? How? (Washlngtan,
D. C., U. 5, Government Printing folca; 1972), PP 3 4.

.6

Ibid.




Although the recommendations and requirement call for low-
come parent participation, feﬁ school districlts have been success=
ful in securing this pértiﬂipaticniTha Writer has heard school
administrators contend that the parents aiv not interested in ac-
tive;y paftici§ating and.do not attend m@étingg. On the cther
hand, the praseﬁt wyiter has heard complaints from parents on pa-
rent councils in SouLh Carolina, as well as other states, which
indicate that many of tﬁem are not given suificient information
"about the pcojects to intelligently offer suggestions or complaints.
For this reason, some parents stop attendiny meetings. In a dis-
cussion of school and home communication, one writer suggests that
the terminology used by educators may widen the gap between parents
and eﬂuéat§r$g7 Another writer explains that poor parents may seem
éééthetic because of their failures in school and fear of the’
"éducatiénal establishment."g |

The present writer was unable to locate any studies of attngts
to increase the attendance and participation of low-income parents

‘on Title I advisory councils. Several descriptive studies, however,

7Claud E. K;tchens, Communication Bgtw;en Home and School,
Abstract for South Carolina Elementary School Principals Association

(Columbia, South Carolina: n.d.), p. 13.

SMargaret M. Conant, "Learning Through Parents", Childhood
Education, -XLVIII (December, 1971), p. 117,




provide direction that one might take to impr@vé parental involve-
ment in the councils. The More Lffective Schools Program employed
parent= teacher workshops to successfully involve low-income pa-
rents ;n an early childhood education Pf@jést-g A Title I program
gtarted home visitations and is now planniny parent warksh@ps;1Q
Training sessions for council members can wuianle the parents to
review remedial programs and make EE§QmméﬁﬂatiGﬁE-ll
Synthes;zlng needs expressed in the FDmp]a;an of the parents
who serve on Title I councils with the aPPdJEHL success of parent
workshops in increasing parental participation in speclflc Title
I activities, the present wriﬁér proposes a method of imprcving-
parental involvement in Title I cauﬁcils. A training session that
would provide the paréﬂts with bagié information about Title I
and remedial programs and an opportunity to interact with school
personnel in a neutral séttiﬂg would be effective in increasing
 the attendance and participation of parents on Title I advisory

councils.

SSylvla Newman, GUldEllnEa to Parent-Teacher Cooperation in
Early Childhood Educatl@n (Brooklyn: Book-Lab, 197l)r pp. /~8.

10V1ctcr;a K. Burney, "Home Visitation and Parent Invglvement"
Taddy 5 Educatl@n, LX (Gctéber, 1971)5 PP 10 =11l.

Ilynited states. Department of Healtb Eduecation, and Weliare,
Parent Involvement, P. 10. g
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"SGHOOLS AND HOMES TOGETHER CAN DO MORE FOR CHILDREN

THAN EITHER CAN DO SEPARATELY,"

= - =~ Arkansas SEA




Ratlonale of the Curriculm Design

The emphasis of the ourriculm 1s to provide a setting where
parents can assimllate the neccasary baclyround information about
Title I and related school programs. Of caual or eveﬁ greater lmportance
will be the processes of analysis, asynthesls and problem solving.
Actilvities that impfave self~concept are aluo very important,
Leafﬂiﬂé'aétivities and settings will, therefore, be provided to
invelve the particlpants in comparing, analyzing and developing

solutions to real problems,

Mlssicn Statement of curriculm

To increase the skills and self confidence of twentﬁ to
thirty parents who reside in "economically disadvantaged" school
districts to the extent that bhey will become more active in
seeking improvements in the Title I, ESEA and other compensatory

education piograms in their school: and school district,

Solution EeagirementSé

(Note: the seven solutlon requireméents are 1istad together;
this 1s followed by the objectives for one''solution
requirement and the enabling activities for those
obJectives. _

A, To recruit at least twenby parents who have children in
‘a Title I, ESEA, program and of which five will be
on the Title I Councll to participate in the training
program in the selected school district(s),



B. To increase the understanding of the Title I., ESEA
program in at least 90% of the workshop participants,

C. To0 lncrease the knowledge about promising educational
gfaeticés for "disadvantaged" students in at least
0% of the workshop participants,

D, To increase the ability of 70% of the participants
to evaluate their Title I pr@grams.

E., To increase the abllity of T0% of the participants to
~gearch for information and resources on thelr own.

Fo To lncrease the abllity of 7@% of the participants of
‘how to positively inllluence school administrators!
declslon making,.

Ge. To increase the attendance of 90% of the parﬁicipants
in school meetings which affect Title I children,

Objectives for Solublon Requirement As

1, To invite all Title I Council members to attend
the workshop through one phone call and one peérsonal
letter,three weeks prior to the first wcﬁkahgp sesslon,

2, To publicize the workshops through at least four
groups and organizations which involve low=iiicome
parents beglnning three weeks before the first sesslon,

3. To publicize the workshop through at least one local
newspaper and radilo station a week prior to the first
geasion,

Actlvities for Objectlves 1-3:

a. To obtain the list of Title I Council members
five weeks prior to the first sesslon,

b, To ldentify four groups and organizations which will
help publicize the workshops among low-income
and Interested parents.five weeks prior to the first

session.

C, ATG prepare invitaticna fo the Tifle I Council
four weeks prior to the firat sesslon,




4, To prepare publielty materials for the four
cooperating groups and organizations four
weeks prior to the first session,

€, To prepare a press release for the radio stétian
and local newspaper two weeks prior to the {irst
segslon,

Objectives for Solution Requirement Bs:

(The workshop partlcipants will aftain these objectives bﬁuthe
end of the first 3-hour module and first followup activity,)
b, To develop an understanding of the original purpose

of Title I, ESEA, :

5. To understand the role thab Title I parents legally
should have in the planning, development, operation
and evaluatlon of Title I projects,

6. To be aware of the programs that Title I furds in
their school district,

- To To be aware of the goals of each Title I program in
thelr school district, .

Actlvitles for Objective 4:

~a, To listen and wabeh an audio-visual description
of the Title I-ESEA program at the beginning of
the {irst module,

b, To discuss any part of the description that
©1s questiloned, by the participants after the
audlo=-visual presentation, .

c. To llsten and watch a slide presentation which
"~ outlines the general educational and supportive
services which can be funded under Title I, ESEA
in South Carolina after activity Ub,

d. To discuss with the three facilitators after
-activity U4.c,, the educational and supportive
services that can be funded with Title I. -
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Activities for Objective 53

a. To listen to one of the facllitators, after
activity 4,4, present the five main points,using a pods
of the Title I repulasion which mandates
parent involvement in the progranm,

b. To discuss alter activity 5.4., one of the
requlrements 1in each of five groups,

¢. To summarize after activity 5.b,, the Interpretatinng
of the flve malha requirements as a total group.

Actlvities for Objectilves 6-7:

8 To distribute after activity 5.c., a summary

of their school districts Title I budget,

b, To review after actlvity 6,a,, the Operational ,
Budget Breakdown Page of their Title I Application -
using an opaque project, '

¢c. To distribute after activity 6-T, bo, the key Applicaior

pages which describe the goals of each Title T ‘

program in their district,

d, To discuss in small groups after activity 6-7.c.,
the goals of each of the Title I programs,

e, Torsumﬁariza brlefly in large group after activity
, 6-7.d, the main wal of each Title I program.
Followup Activity fom Objectives 4-7;:

To mail each participant Zour days after the first
training session, a sumnary of the first session,

ObJectlves ‘forrSolution Requirement C:

(The workshop parﬁicipsnts wlll agbain these objectives by the
end of the second 3-hour module and second followup activity, )

8, To be aware of Title I and obther gchool programs
that show promise in lncreasing math or reading )
achlevement scores, or attendance of "dlsadvantaged™
students, ;

e b g e
e 1 o,




9, To be able to dlgcuaa_the posltive andxnegative
points of these prénlsing programs as relates to
the partlicipants' value systens,

10, To be able to compare the current Title I program
in the district to vhe promising programs,

Activitles for Objectivazafig;

a, To view and listen to, at the beginning of the
second 3-hour @esslan§ an audio visual presentation
of geood early childhood program, and an
examplary Title I math program.

b, To discussrin'five small groups after actbivity
8-10, a., the positive and negative aspects of
both programs,

c. To summarlze as' a total group alfter activity
8-10.b,, the ten positive and ten negative
aspects Gf each program,

d. To listen after activity 3-10.c.,, to a guest
- speaker describe a promising Titie I reading
program,

e, To discuss after activity 8-10.d., the merits
of the reading program wlth the guest speaker,

fo To ccmpare in five small groups after activity
8-10,e,, the goals of the three model programs

with the goals of their Title I reading, math,
and early childhood program,

‘Followup Activity for Objectives 8-10:

To mall each particlpant four dayé after the second
training sesslon, a summary of the second session,

To organlze a visit to a model or promising eaQGatiénal
program, :

Objectives for solution Reduirememt D:

(The workshop participants will abtain these DbjEEthEa by the
end of the thifd 3-hour module and third followup actilvity.,)




11, To increase the abllity to-evaluate if uhe Title I
© 7 programs are belng implemented accordlng to the

deslgns in the Title Prdject Applicatidn,

12, To increase the ability to evaluate the Title I
~ programsto determine 1f they are meeting the needs
of the Title I studentsa :

' 13, To increase the ability Df the parents to auggeut
- - ways and methods to improve the Title I programs. -

L Activlties far Objecuive s

= Td rdview as a total group. at the beginning
of the third 3-hour session, the goals and
~aectivitles of the distridt's Title I programs.

b, To evaluate in five small groups after activity l1ll.a.,
©if the Title T project is beling operated as
1t is designed in the Title I Project Application,

d§  To summafiza ag.a total group. after activity
' 11.b., any dlscrepancles between the design
-and actual- practices in the- schdols.~-—

Adtivities far ObjectiVE 12*

ae IDIEEEEE needs of educatidnally disadvantaged
"~ children in three small.-groups with the aid of
the facilitatdfs after complebing actlvity 1ll.c.

b Td eompile as a tdtal grcup after activity 12.a,,
cdmpdsite 1list of needs.

”-d;‘rmd arrange after activity 12, b,, the 1igt of | -
- needs 1n some priority order, - , ’ P

d.  To.review as a group after. adtivity 12.¢c., the | T
- dllowable uses of Title I funds and cther school i

fundsa

e, To evaluate in small grdups after activity 12, d.,
the currenb Title I programs as.-compared to
their pridrity 1ist df needa, mcdel programs




A;ﬁivities for Obgegtive 13

a, To view and 1¢sten after act1V1ty 12 e,, to
a presentation on video-tape about the changes
that two rural school districts made in order
- %o improve thelr educational activities for:-dis-
advantageﬂ studénts.

"b. To auggest in five small. groups after activity
13.a., changes in the Title I programs that
would improve the educational éppgrtunities
of Title I childrena

co To campile as a total group after activity 13, be,
a composlte 1list of lmprovements that should
be Initiated in the Title I Qrcgrams (and perhaps
regular school curficulm) ,

- Followup Activity for Objectives Al=13¢

To mailleach'participant four days after the third
tralning session, a summary of the thlrd session, 1

Ob jectives for Soluﬁian Requiremént Es

.(Thé wafkshop participangs will attaln these objectives by the end
~of the fourth 3- h@ur module and fourth fcllawup actithy )

14, To become famillar with - flve lacal, state or.
- natlonal resources that the participants want
%o know about, in crder te improve tne Title I
- project. ,

15, To-become famillar with five local, state, or- ﬂﬂui@ﬂal
.- organizations which can assist ‘parent with- legal
~asslstance or organizing infarmabicn inh order to i
- ' solve prabléms with Titla I and other related ‘school ;
issues. ' : o e

16. To increase the kncwledge of the participants of
~how to contact these resources when 1t 1s necessary,

Acbivities fcr Objective 14

as To daterm;ne after acblvliby 13.c. in the
third training module, what resources are or
may be needed to assist them in. premating
1mprcved Title I pragrama. o ,
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b, To provide at the beginning of the fourth
training module, a list of resources that the
~participants wanted to know about in actlvity 14.,a,

"Act¢vities for Dbjective 13,

a., To pr&vide after 14, b., a 1ist of agencles which
can offer legal and organizing asslstance to
salverTitle I and related EGhDGl prabiems.; '

:bg' To explain after activity-.15. a_, what these -
resource peoge and organizaticns will and will
not do,

Activitles for Objective 1G:

"a, To role play after activity 15. b ., several situatian;'
~ . that the parents mighh face and want to contact ‘
resource people or Qrgan¢3ations fcr‘assistance_

b, To declde in small groups after activity 16.a,
' which resource person, if any, they might want ?
to invite to thelr next session or.go visit. ;

¢, To decide in the same groups .after activity 16.b.,
-which person in the gvoup will make the afrangementg
ani'when‘and hcw thils will be accampli hed,

ijécthéS fcr Salutian Eéquifemént Fs

(The workshop participants will attain theae abJeaﬁlvea by the.
end of the fi1fth 3-hour module and - fifth followup activity,:
Unlike the other Solution Requifments B~ T, Requirement I depends
heavily on the attainment of the majoﬁ*ﬁi of the Dbjectibes

in all preceding modules,) _ _

17. To understand the stéps, including the time sequence, |
: 1n planﬁing, DpEEting, and evaluating a Title I project, |

18} To increase the knowledge to whan suggestions and cémplaints
' sh@uld be referred 1n the schaal distriet ta get actlon,

‘iQil To increase. the ability of the participants to Qrganize';
suppart for their ldeas and. suggégtians.

“Aetlvities far Objéctive‘ 7

a.~ Tc view and 115ten aftar activity 16 C., to.
o -slide-tape presentation of the planning steps
- dn the Title I program and when in a. Fiscal yéar
~ they Qccur.;',_.“ , ,
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‘b, To discuss in small groups after activity 1?§a;,'
what the different steps mean locally in planning
a Title I program. - -

Activities far'QEjectivé 18:

~a., To discuss in a %Gtal group after activity 17.b.,
‘who really wields the power in the district,

~b. To discuss in small groups after activity 18.a.,
to whom a parent or parents should contact when
(1) their child is having a problem in school, (ii)
many children 1n a-school are having a problem, (iii)
chlldren in several schools are having problems,

Activities for Objective 19:. | |
- a, Ta‘@ffervsuggeaticﬁs of how ta,sélve a particular

problem which mlght arise in discussions or question
and answer periods during any enabling activity

in all modules,

b, To invélvé interested participants in the pfeParaﬁicn
- and mailing of the summarles after each module,

C, T® in§Q1ve.a11 participants in a ﬁélephemerpyramid
: to remind them of each training session and
organize car pools to the sessions.

d., To role play in five small groups at the beglnning
) o of the 1fth module, three problem situations
with Title I in thelr district to determine what _
' they could do as parents to begin to solve the 1
problems, - S R o i

e, To plan.as a total group after adctivity 19.d.,
what, 1f ‘anythlng, shoud be the content and
actlvlitles in the sixth module, and what resources -
will be needed, . & o e e

f. To build in all group activities during all modules,
‘ a unified effort in solving and discussing problems,

FéllawupﬁActivity for Objectives 11-19:

et B o 2 Wy I

To mail*eéGh partilcipant faurfdaya after the fourth

training sesslion, a summary of the fourth aassicn.

To miil each participant four days after the fifth
- training sessilon, a:summary of the fifth sesslon, -

R




‘Dbjectivas for solution Requirement Gs

(The criteron of sumess will be that 90% of the participants- will
attend thlrty percent more Title I Qounecil, PTA/PTO meetings,

or schai board meetings dlring the six m@nth period after ther
attendance of at least four 3-hour training madulea, as compared
to the six m@nth perlod before the training.)

20, TD reduce the fear in the participants to attend
: achcal meetings.

21, To increase ‘the awareness in the participants of
the need to attend meetlngs that affect their childrents
education. , _

Activities'far Dbjeetive 20.

Almost every actlv;ty thaL incraases the ﬁmrticipants'r
knowledge about Title I, educatlonal programs, and

. thelr legal rights to involvement in Title I was

- designed with Objective 20 in mind, Two other

- aetivities will alsa assIst in the attanment of ths
objectives -

_ a; To dlscuss while role plhying in activity 19.4d.,
the reaction of the apprapriate school folcial
to their: sélutisns.

b.. To discuss the public infarmaticn 1aw in Lhe
sixth trainxng madule. , ,

Several enabling activlties which are 1igted under
reviously clited objeetlves are especially important:
-10,e,; 13,a,; and 19, f

Activitiea fcf ijective Elﬂ 

Almost every aativity which dem@nstrates deflciencies R
in the current Title I progranm and which developes . : O
solutions ‘o the defilcienciles was designed with ‘ :
Objective 21 in mind, Two other activities will also |
asslst in ?ﬁé autainment of this GbJédiVE‘

__ég_'Ta stress in any disauSﬁion or queatian and answer
period the importance of taking problems and
suggestions of solutions to the apprcprﬁia sch@al
officials, , V .




b. To compile as a group in the sixth module, ,
a 1ist of all scheduled Title I Council meetings,
PTA/PTO meetings, and school board meetings, =~
including the times and places and who will be
wllling to bransport parents to those meetings,

Several enabling activities which are listed under

yreviously clited obJectives are expeclally important:

3,8.; 12.€.; 13.¢.; 12,4, and 18.b,

. Implementation

The tralning modules can be used in any school diutrict B,
where parents request them. As pointed out in the needs assessment,
‘the need appears to be greatest in 15-20 majorlty-black school
distrlets in South Carolilna. . . : o B

~ The training scsesionswill be divlded into six modules of
approximately three hours duration each, ‘Modules. 1-4 are not
totally dependent on one another, Of course,each module will be
more relevant if the participants in the workshop have been Invol-
ved in the previous modules, Modules 5-6 can only be effective .
1f the partilcipants have shared in the experiences of at leas?t
two of the previous four modules, Important information and l1ldeas
are on video-tape or slides-tape inufour of the modules, Thls
wlll allow for a parent to mlss a sesslon but view and listen
to part of the experlience at some later, mutually agreed upon, time,
This design 1s important for the rural poor because of thelr lack
‘of transportation, babysitters, and fixed work schedules, |
The number of modules that will be presented in any one day
or week or month will depend on the participants, After the filrst
‘module or a preliminary planning perlod, the parents will decide on
- the frequency of the tralning sessions. Because the workshop
stresses the involvement of the partilcipants, the number of modules
that are employed may actually be more or less than six.
© UTf the training sessions are to include both black and whilte
parents, the site selectlon becomes very crucial, -The site should
be a locabion which is frequented by Blacks and Whltes, - |
-7 The modules will serve their purpose best especlally in small
group discussions, 1f three person act as facilitators. The selection
“of the facilitators will probably determine the success or failure
of the training mssions, The improvement of the participants' self- .
confidence will depend on tlke facllitators' attitude toward poor.
parents and ability in developing a positive, cooperative. atmosphere.
Ideally the facilitaﬁcheShéuid,ga'two_1@w%inc@mé,parenﬁs,and an- -
educator," If the facilitators 'are not well informed aboub Title I
‘and related issues, they should go through the six modules as the maln
part of their training. PR B




13,

The materials and handouts for tihe training modules can be
prepared prior to the.module {or which they are required, If the
facllitators need training, they can prepare these mauarials as they
go through modules, The video-tapes and sdlide-tapes presentations
ghould be completed prior o the use of any of the. modules, so

sufficlent time can be allotted for their preparation,
In Ilgure 1 below, the objJeetives of the Solution: Eequircments

B-G are listed in the ftralning module were most of their enabling
-acEivities wili be emplcyed : ' R

1 Figure 1
Module I Module IT Module III Maéule'IV} Module V. Module VI

i 8 11 1 18 19
5 9 12 15 . 19 20
6 10 13 16 20 21
7 19 19 17 21 |

20 20 20 18

2l 21 19

: 20

21

Evaluation

The evaluation of the training seesions will be difficult., An
indepth paper and pencll test or an oral test of the information

and concepts presented can not be used because of the possible
negative effects (See page 2, footnote U),  EHven if tests were used,
they would not ‘evaluate the éffect of the training program in = . 7
reaching the main goal, inereasing the activlity of the participants

in seeking 1mpﬁGVémenﬁE in the Tlitle I, EbEAmegram in thelr school
district. ,

Two iﬁdivect measures cf the faztual infeﬂmatian and cDuEepﬁs
learned can be ublliZed in tnls setting, - The first evaluation
relies on the-facilitatores! observations, Thls can he used in.
assessing the percentage of participants ‘who have attained each
ohJjective arter being invclved in the carre:;@nding enabling
activitles,

After each ﬁfaiﬁiﬁg madule the facilitataf( ) can rate the
success of the enablling activities 1n reachlng the obJjectlves
in Lhat madule. An example of this 1ls given below for Objectiva L,

- low many participants reacted as signified in the
categories below to the enabling activiés fon
Objective 4 in the first module?

" the GDHQEptS

leaThed a.  -now héﬁe,a 1%3?&3@ ledTned
great deal notion of ‘a little nothing. -

new

ki Th1s judgement was ‘based on the participants@ o

. -discussions; _ . questions; ._

rale playing;
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After each objective is evaluated under a solution
reguirement, an average can be zalculated for the number
of participants in each category for all the objectives
under a solution reguirement, The percent of participants
in the flrst two categories can then be compared to the goal
of the solution requirement.

A second less precise mdhod of evaluaticn can also be emplay;dg

Fach participant in the last training module can f£1l1l1 out a

glmple form which attempts to measure their attalnment of the
goal of each solutlon requirement. Below is an exarplé of
a question which autempts to evaluate the attainment of Solutilon

Requiremenu E} : : , S

From the infarmati@ng;ven to you in the w@fkgﬁOp
could you .explain the TLLlE I pregram to some one.
you don't know?

(eheck one)

Yes?a%éry; Yes, but ‘Maybe | No, not
easlily ~ not com=- , - -at all o ,
B B pletely -~ -~

The percent of participants who check the first two
EatEgQTLES can becompared to the goal of the s@lutian réquiPEmenL.‘

“An assessment of a change in the level of the participants! - !
level of activity in seeking improvements in the Title I program, !

the main goal of the tralning sesdions, ls Important. Arbitrarily,

‘the wrlber: would suggest a comparison of fthe participants!

activity to change/improve the Title I programs or related pr@gfamajiltth
silx months perlod before the sessions begai with the level of activity H

in the six months period, An estimate of the level of actlvity ' e
can be obtained for the preceding six months by including questions
to that effect in the questionaire given to the participantg in the
1ast ses sicn Belaw are 1isted six questions" : _

. In the last six mcntha,

how many times have you- Lalkea to your superintendent?
“how many times have you talked to youp Title 'I Coordinator?
how many times have you talked ©to your school board members?_

how many Title I Council meetings haveVyéu attended?

how many school board meetings have you attended? ;
how many PTA?PTO meetings have you attended? " 7 N

Six months after the last- training session, each participant'
a group -or-individually should be asked the same guestlions by an
. LntErViEWEP - The data should be tabulated and: sﬁaﬁstlcally aampared

i s A b i

to the data from the ‘participants! questinalre - | | =
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Use of Evaluatians

If two of the three evaluations indicate that the goals of
the training sessiona have been attained, the workshop modules
will be used in the same format in the futufe The three evaluatlons
together can provide’' information of what needs to be changed in the
the modules, After analyzing the data, certain enabling activities
may have to elimlnated, modified or amplified. This analysis may

also indlcate that certain objectives or pe:rhaps solution r2quirementg

can not be abttalned 1ln the time span of slx  3-hour ﬂadules.

e,

A B 0 o b S s e L
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